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The “Snapshot” of a typical science class:

1) A significant number of students are more reflective than
active
2) A large majority of students process thoughts visually

Abstract rather than verbally

3) A majority of students are more sequential than global

Homer Simpson says:
Use A Whole Brain Approach to
Learning

Educational research magazines are filled with information
on learning styles and how they affect the learning process,
but few studies have been conducted to specifically look at ReCOmmenda‘[lonS fOr Te achers
learning styles exhibited by high school science students.
This project attempted to obtain a general “snapshot” of

learning styles found in the high school science classroom, 1) Provide regular time for reflection by students, especially before
and then compare that to one derived from a subgroup of
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and rated on Likert scales in four learning constructs: visual methods to communicate their learning. | [
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were given the FLS before project work began, and then use their strengths and develop their areas of weakness. 3

re-tested approximately three months later, after project
work concluded. Chi Square Analysis showed no clear R f
significant difference between the general group and the CICICINICCS
NITARP group (p = .52). Both groups tended to be very
visual and sequential, and slightly less reflective than
active.
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The results suggest several concerns that science teachers
may need to address: (1) Research shows best practice
science classes often are hands on, yet a significant
minority of students are more reflective than active; (2)
Big ideas tend to be better understood by global students,
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